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! ' WHO IS ',’HE'STUDENT?
.3+ . *They had(each spent vcry pleasant summers visiting relatwesi.

frollckmg along beaches, #nd, at times, “just goofingoff.” Bbth
stoppéd by this morning to say hello to their teacher. Theit-gxcited
¢hatter and their friendly smiles/belied their protests that.school was
~“the last place” they wanted to; Here }hey weregteling their 7
atcat.her about themsel¢es and sq(?ol almost in spite of themsejves., -
, T ony. 16, had Jp?t rewrned from a mohth’s stay in Anzona—«

.« * trovert, Tony by.his own estimation had become quite 2n experton

“the living habits and gedgraphy of the American Southwest. He has
. always been an avid feadgr, talking abom‘whaf he had learnéd frﬁn
reading. Girls had not discovered Tony as yet although he «as sho:v-
‘ ifg obvious gestures toward makmgiome ‘discoveries of hi- qwn.

’

-

X ggrolled. His apprehensions were momqtanb’ supplante by his
. pride in being Selected. -
- Sara, 17, had not wanted to leave school last Junﬁ'for summer
vacation, but she would not have admitted it very readily. Alohg with ¢
" “her classmafés, she was bemoaning hermisfortune of once,agambe‘
ing back in school. Sara had never pamclpated in a.lot of school'ac-;
tivitigs, but she was a constientious and active student. Unlike Tony, *
, Sara Seemed to thrive on her relationships with friends, particulariy
¢ Boys And, also unlike Tony, Sara seerted to be mterested only inthe
, immedidte world around her—home, school, church, etc, Yet there
~ ., wasacornmon experience that bound and for the greater part of their
lives fmay continue to bind Tony and Sara togctManamecglllng‘
stigrhatization, and educatlonalgonfusmp i L
Taqny and Sara wefe destinedto this type of educatlonear.!y in their '\
. . public sctiGol careers when some well-inteptioned cducators decided
. that they would best be plaocd in classes for tife cducable or mnldl?
. mental® retarded. They are presently juniots in 'hlgh schoal? where-
L8 > Ihey remain ir classes for the educationally handicapped.
-~ Just what sort of education students like Tony and Sara need is the
torlc of much disgussion and controversy among: edugators today.
st aslawrpake( /disputetheir legal rights. This reportis based onthe
"tesearch inthearea of special education. It aims to help teachtrs learn
more about the issires while keeping sight qf the humar nfcessmes in
N the|r profmlonal respomlbllny

1
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1

*»
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Understanding Retardati9n .

In‘ the nineteenth and early twentieth centuries, many people
thought mental rqardatmn was exclusively a genetit, phenomenon:

Once famous cxposntor of this type of thmkldg was Henry Goddard

who in 1912 developed thé concept of “fixed intelligerite.” (17) He
believed that a child was born with a given or fixed rangcj intellec-

tual ab\llty that matured autonomously, independentof enyitonmen-

tal influences. In fact, Goddard considered environment to have no --

effect at allon the child's developmg cognition. There were many who
agreed with Goddard's theghs; its imgljcations were that society had
no respor%:nhty for the developmet of a child's intellect as there was

V Imle influénce it could effect.«This belief, with'its roots in laissez-faire

I philosophy, still has a number of supporterstoday. Another
im pl'gdtlon of the genetic approach‘was that the retarded- -—through
reproducmg posed théhreat of contaminating healthy races and

"\,Lultur - . s

Teuts have played a decxsnvc role in influenciig how we understand’

_ meutal retardation.” Alfred" Binet in 1905 was the first person to

devlop a test for determining intelligence. Binet assumed that the
tasks on his tesis required ‘intelligence™ fot completion and, for this
rg¥son, his tests came’to be kndwn as lmclllgcncc tests.” Conse-
quently those who did not perform adequately were defined as in-
t;ilectually subnomgal. The content of the test in effect described the
condition of the faker. (23) Educatprs today are aware of the cir-

_ cularity inberent in this form of testing and of the tremendous human

dagnage ®one by labeling people as subnormal :ntcllcctually. and
effeenyely discarding them from sociely.

-

Ropylar attitudes have changed in “the last one-half ccntury Thc 1

rctardéd ‘atg~no longer seen as a menace but rather as a group with
special ieeds. Most people today-consider all behavior, including ex-\
amples'of mental refardation, as a functjon of an individual's genetic
and personal history. In particular, medicaland social scientists have *
come fo realize the crucial role learning: plays in infancy and
childhood for al! children—tiie mildly retarded child as well as
the normal child. Aithough the reasons for mild retardation are
blolnglcal as well as environmental, _the cnvironmental reasons
are extremely important, Environment to a  great extent shapes what
sort of Jife a child will lead, what sort of pérson she/ he will become.
Mildly retardéd persons like Tony and Sdra are capable of leading
. b

&
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useful, impottant lives if the environment encourages i positive
development. / Lo e " ) 4
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Definitions . e - ‘

A generally agre,ed-ubon definition of t'hental. retirdation is the # ]

" first fattor necegsary for helping retarded students. In the American 2t

" Assooiatién on Meptal Defigiency’s (AAMD) sixth Manualon Ter- ¢
« v minology dnd ClasSificasion in Mental Retardaiion, mental retarda; N\
" tion has been redefined tq excludg the borderline norial cdtegory
(68-83 Stanford-Binet or 70-84 WecHsler). Bhis in part reflects the
growing recogmition  that environmental factors in a persorr's
developmental process, aré~grucial. ‘The following is AAWS
definition: ' . SR
Mental setardation refers to significantly subavegagé gefferal in- *
+tellectual:functioning existing concurrently with deficitsjn adap- .
tive behavior, iy manidested .du?ing‘the qevelo?)mentaj period. i

S

(19) ¥ -t N B .

." The AAMD's system of flassification takes both a behavioral and ** & _

biomedical approach in 3¢fining vetardation. Other'deﬂnitigﬁi.osuéh L

as the American Medical Association’s, do the same.  \ .
*The need for a common vocabulary is obvious. In re&nt yeal\\r». thé.

_- proggess in research has been phenomenal; much of our biomedicak>

" understaiting today is predicated on fifdngs made ip the past few*
years. Likewise, the growth in_téchnologies,for training and
rchabilitation has been tremendous. To ensure orderly,. fruitful
application of new research findings and 'tcchnology‘.- clear com~ "
runication ia the field is essefitial and would begmpossible withouta ¥,

‘s

terminology. x . .
The dangers of a global terminology, are equally obyios. Defini-
" tion tends o caleify or formularize what af times should be 1ft flexi-
ble in order to include the complexitics &f human behaVvior. Inherent* =
in all professional terminologies is the t'endc_ncy toward arrogance of *

. powér the unconsciousself-satisfaction thatcanresult f rom “ksow:
ing” ohe’s sisbject. Definitions develdped in the name of science-have
at times been misleading, pandering to the'fears of what was looked
upon as queer and abnormal. One importantarea of research that has

tempered confidence in definitions and the application of labelsis | \
that of the self-fulfilling prophecy, particalarly in relation to special .
o . ) ¢ .
. { \' - ( ) T 1 A~
» L } . -." ’ .
. S
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éducation.’(40)ln assessi ng the mildly retarded student asa potential

leamer,teachers must take into account their attitudes toward the
“student’s pe:rszbn ‘and socio-economic status, because at times
definitio .s may be a guise for subjectiye feelings rath{er than in-
strumgnts of objedtive research, Also in the area of self-fulfilling
prophecy, researék] has shown that a teacher's expectation of a stu-
dent bas%?onﬁnental age—as opposed to chronological age—canbe
quite incdfrrect.at the secondary level. This is not because of Any°un-
condcious prejudice on the part of the teachier-but rather because the
conversion system from,  mental age to chronological age for

Stanfong-Binet has inherent limitations. (5) A
~ -7 -
The Causes : .

Sidney W. Bijou feefs¢that the conditions responsible for
. "subaverage intellectual ﬁfnctioning," as defined by the American
Medical Association,. allintothree categories, and he gives examples

within each one: . . )
.1l Biological, e.g., intrinsic neural organization, motor disorders,

and language 'pathways . '
2. Socio-cultural, e.g., child-rearing patterns, educatioral facili-
tics, and medical care ’
3. Psychological, e.g.. sensory deprivation, infant-maternal in-
" teractict. and self-concepts. (3)
For Bijou, biological factors affect a person's ability to respond, to
+ -her’his environment which, in turn, enables further learning (or
perpetuates further deprivation). For Bijouand others, {he biological
factors for mild retardation are probably less a cause for deprivation
than'are the social and psycholagical ones. Of course, to be normala
child must be endowed with a brain that can function optimally.
' H9wgver. alchild born with a perfectly healthy brain can become
retarded--as a result of deprivation of the essential social and psy-
chological factors in her/ his efivironment. . :
Like Bijou, James Dobson categorizes these ef®ronmental factors
‘of deprivation as cyltural, maternal, and sensory. (12) Lacking these.
critical stimuli, the normal brain of a child is not given the opportuni-
ty to develop: the brain’s *interior environment” becomes defigient,
and the child as a consequence grows up mildly fetardeq_. According
to ThePresident’s Commission on Mental Retardation, only 25 per-
cent of mental-retafdation is caused biomedically. The remaining 75
-’,‘é , .

8 - i



percept 1s due to psychological, socio-environmental, and/ or un-

known'reasons, (35) This-would seem to indicate that most retarda- .
tion can be treated if not prevented. Teachers in the classroom'éan |
help prevent an enormous waste of human potentlal by becommg {

sensitive to those causes that seem to be socially mduced rather than
the* result of a*medical or inherjted condition.

George Albee feels that our soflety's approach to mental retarda- >
hion has been grossly misdirccted in emphasizing biomedical, o,
* research. (1) With the exception of prenatai and’ perinatal care of
pothers: there is little that medical research can do to eliminate men-
tal retardgtion. He quotes Edward Zleglesof Yale tniversity to sup-
port this: .

“*  We need simply to accept the generally™secognized fact that
the gene pool af any population is such that there will always be
varations 1n the behavioral . . . expression of virtually every
measurable trait or characteristic of man . . . . o .

Once one'adopts the position that. the familial. mental retar-
dale is not defective or pathological buf is essentially a normal

individual of low intelligence, then the faniilial retardate no., .

longer represents a mystery buy, rather, is viewed as a-particular

.manifestation of the general developmental procem

Albee does not disregard the significant effects that detrimentalén- ~
vironmental factors play but, rather, wants more research in educa-
tion and rehabilitation and less in.the psycho- and biomedical areas. ,/
Only in cases wherethe damage is done from without, such as in lead
ponsomng‘ can retardathnbe biomedically prevented. Children who .
are retarded as a result of perinatal difficulties—for example"an 1n=
jury at birth — account f8r a small minority of all retarda\es/(B'/z-S
cent) and are usually severely retarded (1Q &35 Stanford-Binet or
25 19 Wech‘zler) (35)

\

-

Why Study Retardation : :

Educators cah benefit pTofessionally from acquainting themselves »
with the mildly retarded student in the secondary school. 'Srﬂa)?ing
the mildly retarded can reveal a great deal about the learning proeess
itself. In addition to improving their general expertise, tea¢hers will
find 1t facilitating to have a familiarity with retardation, as many
secondary teachers at one time or another will probably have in their o

- classes a student who is mildly retarded. Sixty percent of all secon-
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dary schools have at least one mildly fetarded student (6), and of the -
total numbes of* rez,arded persons m’thc S.43 percent of the U.S.,
papulation), 89 percentof t mampnlym dly refarded. Psacucally. .
all retarded children yduth in school are educable. (BSTBy ex-
amining social atutggtoward retardauoﬁ teachers wnll be ina
) hetter position™ to sef how the school n help these and all mhgr
studems . PR N .

—— i R
-

* HOW WE $EE THE STUDENT
Social Attitudes -
\. .
Historical a o BL

The treatment of the retarded person in the pdit has notubc:n a
pleasant one. Hwtondns record the Spartans’ practicé of abandoning
weak. defective §bildren on mountainsides to die of exposure or fall
prey to animals. (8,13) It is more than llkely that these children in- -
cluded the revarded. We know that two centuries ago in North
. America, people were,imprisoned, sometimes executed for being _
pmse\scd by adevil. Again, it seems probable that the retarded were’
irvolved. Many historjans have pointed out thatsome ofthe petsons \
irvolved in the Salem, Massachusetts, witch trifls may have bec'ri
retarded. /

i is easy to cnty’u e smugly these past abuses, but the advance
history has not always meant more enlightened and humane attitudes ™
tqward the retarded. Phlhppe Arits suggests just this. (2) For Aries -,
the middle class family ‘unit as we know it today is a creatlon of the -
e ghteenth and ninetéenth venténes—-protectwc of its ci ‘dren;
sheltering them from the adult world, keeping them from adult work~
(and worth). The modern familyzhe describes has rigid expectations
of how its children are to live in an.individualistic, competitive world.

I he family in Anésr)a/rf*n régime—Europe before the Industrial
Revolution was verydifferent. Chikiren were qulckly groomed for
adult roles. The retarded, ofien called “feeble mmdc;d " simply
assumed roles they were capable of domg in the same way everyone
else found appropriate tasks. Themlldly tarded %d like the nor- -

s,

mal child found self-esteem through the quict acceptdyce of asociety
whose harsh exigencies and realities qf wbrk wére the dominant force

S
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"3 1 job choice and weren,t often éclipsed by ~arental expectations of

) ambition_and success. Very possibly. the mildly retarded child in
enghtcenth-century Europe found society more tolerant of differences
and more adaptnve in utilizing aVdilatlle skills ‘than the American

- child today. A wise use of history would be to fuse this sense of
tolerance born out of necessity with the Affierican experience of

" 'soiial mobility, resulting frdm wealtis » » )

-

@ >
' °

» Comparative S ",
Thcre have been very few systematnc studnes of subnormal intellec-
tual functioning in nonindustrig}, societics, However, one that does
shlow a humane treatment of the,menta{ly re),:!rded in a nonindustrial
. society is Eaton and Weil's study/ of the Hutterites in North’America.
(14) These péople of European descent are recorded as integrating al!
" their merpbers into vtllagc tife, rcser\hng for the retarded members
< roles that rgquired little intellect but were neverthe!ess esteemed since
£ they were neccssary/ to the Wélfqre of the commumtyr -
As for an'industrial modei; there are the Scandinavian countries.
“ ‘An educator, Leopold Lippm }m claiins we.in the industrial societies
. may be retdrding the retarded by “not allowing them to function in
"+ ~normal waysin society and thus never allowing them todevelop nos-
mal patterns of behavior.” (24) For Llppman Europeans have less
dlfﬁcultywnth this because cf the more cooperative relatnonshnpthey
seé’be'a zen the mdn idual and society.

-

’

» 7 ?

Tollay - ] ;o
‘ Negative and untrue amtudes toward the méntally retarded pér-
sist. especnally in'the area of criminal and sexually deviant activities.
,,Rncha,rd Meile’s' probability sample of Nebraska had a designAhat
_surveyed people whe wete representauve’ of thestawc asa while. (26)

Some of the findings' ‘of this survey appedr op'the next page.

. Most ;esearoh does not substantiate thes opinions. A study 1n
Ohjo in 1972. for example. shows that,83 percent of the"1.898
graduates 1n a work-study .program for the mildly retarded are
emploved fB6') Studies show that mildly retarded-students in regular
1. classes are not rejected by their normal classmates so fpucll on the
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lower socioveconomic status. (28) hat they are mjldly retarded is in

basis of lmellectual himitations a?on the basns of)helr all-too-often
large part ,relate tdth ir being poor Th&blrculant

f this dilemma

trusxra’les- simpl sduuons , e
- S .
(;mer:l Attitude Questions st
N Agree DK
Q g‘ T . (Den't Know)
MR 1s an ithess . 59.0% 271639
MR=MI L ) . 17.0 ‘e,
*3, Criminals are MR r . ‘ 8o 256
4 MR inherited | . T k¥ 21's
5 Once MR always MR . 1205 23.0
MR chused by afccndrpt to nervous' avstcm 47.6 v 345
7ot home environfpem 520 16.4
*8. MR one of our madt serighy healt_h problems 616 251
9 Most MR shou{ﬂ‘b'c‘ln hyspitals : 238 16.1
*10 Most woyd be better oft n a special | ‘
hmp“al for them " L 375 - 200
(*Noke starred tems) )
¢ . ’ )
. + . “ - N
. . oon
N:zﬂ(\'e Stercotyping MR >
., D Yes Maybe 5 No
» 1 MR related to delinquency '%os( I34 30.6%° 464 %
=2, dworce 21 'ss, 'I1
kR $sex crime? SRR 23 8 34.6 6.6*
4 drug addiction 147+ <15.1 229 6.0-
5 slcohotism S 2% 122 o 235
"6 homosexuahty 245, ‘962 Yo 2
7. \, fobhery TS 73 o~ n9 55.6
8 icide Se 18.2 288 . .378*
9 murder tosy 132 L3001 398
] dnving accidents 15.2 96 237 49.7
" burglany ‘Ls ) 6.5 28 544
. H !

In gontemporary American sqciety”a large percentage of those
clzssified as retarded come from lower socio-economic and minority
groups. In fact, the mentally rétarded, who account for 3 percent of

the U.S. populatiof at large, account for 10 percent o\fthoseln Uus.,

' )alls (48) This type of statistic suggests that the rctarded may have

more difficulty than normal people‘in finding a secure place in the
+ostety. Religions throughout the world have for tenturies taught the
sdine ethic of mytual support and cooperauon hut civikizations i inthe
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past, as now, havé varied considerably in how they have practiced this
ethic in their care for the dep,endent;:}/oung, old, and handicapped.
Cross-cultural studies might also reveal the different effects
various child-raising practices have on the development of in-
telligence. Cross-cultural research into dietary habits, Tor example,
may advance qgr understanding of organic disorders. thg symptoms
of which rmay include retardation. I

.\
b
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Legal Rights ‘ -

The legal right of the mildly retarded chifd to aneducatioh has only
recently been defined in the United States. During the early 1970's,

sysiems provide retarded children with an equal, free education. Two
of these decisions* have set precedents for the nation’s schools. In es-
sence the decisions are a continuation of the Warren Court’s equal

and 1960's. Because the equal pratection interprétation has been ex-
tended to apply to retarded sfudents, schools are now obliged to
provide equal access to différing resources for differing objectives.
This means that every child is entitled to a free, public educationand
must be placed in whateyer-edycational situatign is mest normal and
least restrictive so that sheyhe ca “learn most effectively. “Ap-
propriateness” is the key wold. Due process iS Btaranteed to each stu-
education situation lying with ttie school system, In the pas{it was the

EMR (educable mentally retarded) or “mildly retarded™ can carry
life-long stigma. School systems in the future will have to exercise

procedures will ot eliminate labels, but they will require that labels
be accurate. (49 . ’ ,

.These decisions will probably have a profound effect in that they
will make available tp a large riumber of mentally retarded students a
hetter chance to obfain an education-that appr dpriately prepares

.
i

Yvania Assocuzion for Retarded Children v. Pennsylvaria (Pa 1971)
Muls v Board of Educanon of D C.(D C. 1972)
w Y *
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there were several court decisions which mandated that school ,

protection interpretation of the Fourteenth Amgndmant, which ad-
vanced the cause of genofal huniyn rights legislation diding the 1950°s ~

dent with the burden of prdof that the student belongs in g special- *

parents who had to show cause. As with crin}ina% conviction, the label -

great caution in affixing labels. Appropriateness and due procéss v
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them for lndepcndent adult life. As mentioned earlier, 60 pescent of
‘atl secoudary schools have at least one mildly retarded student. (6) of
the total number of mildly retarded students, 84.7 percent are
enrolled 1n secondary schools and constitute 1.4 peccent of all secon-
dary school students. (27) There will be few schools not affected.
New legal protection for the mildly retarded is having 2 wide effect
on limguistic and racial minority groups With the guarantee of due
process, Spanish-speaking parents n Ne»\(v Mexico and Californig,,
have challefiged the fairness of tests that in the past have led to the
" labeling of a disproportionately large number of their children as
mildly , retarded. (49) In big-city school systems, too, there is
perhaps new hope for the dlspropomonate number of students who,

often due to their race, have been tracked as mildly retarded. (46) The

>

court decisions of the 1970's not only should ensure the mildly retard-\

ed thc’cducauon they are entitled to, but equally as important, these -
+ “decisions may well‘pre\i‘ent the labeling of children as retarded when

the intention is not special ~ompensatory education but rather racial

.« and linguistic exclusnon and isolation.

) .

~ Conclusion = - - /

In the past few decades there has been tremendcu progresstoward
" recognizing the mildly retdrded student as a human being with needs
and intetests more similar to than dissimildr from those of any other
student. But ancient fears remain. The mildly retarded student has
begn seen as an object of pity and chamity, of ridicule and fear; as a
societal menace }hreatening to contaminate “healthy” genes; and as a
holy innocent or child of God. (52) Theeffect of any of these labels on
the student is clea#: They dehumanize and destroy a spirit that has no
teason 1o see her, himself as a “problem” until the majority of society
“attaches th‘{ label In the past we have avoided any serious thmkmg
on this.matter by sequestering the reiardedtrom our view. Advocacy
groups havedemonstrated that isolating the mildly retarded in school
can be fllegal. Furthermore, advocacy groups have pointed out the
loss in human resources when the mildly retarddd are denied the
education they are cagable of attaining. The ideal is 4 global ecology
that involves the welfare of all for the benefit of all. Ecology of this
sort will be achieved when the mildly retarded student -*like anyone
else- is educated to her/his levzl of highest competency, i.e.,
“appropnately.”
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HOW THE STUDENT LEARNS

-

The Learnlng Process .

The dcs:re to educate dll persons—not out of nehlesse oblige but ‘

for the benefit of society as a whole—has fostered greater research
into the learning process. Interest in ‘how the mildly retarded learn
has increased our awareness of how all studénts learn. Everyon-
stands to benefit from this new knowledge. -
Biomedical scientists, social séientists, behavioral scientists, and
educators alike want to know what it is we need te live socially, what
. it is society requnres of us. The study of mild retardition is helping us
A “better understand the nature and development of intellectual func-
tioning. In examining the learning process. we find a common
tendency to equate intelligence with learning ability. However, this
conclusion has not been adequately shown by research to convince
everyone. (15) The dilemma for many. is that we can only measure in-
. _ telligence by gampling the skills and knowledge the individual has ac-
" quired. U nwittingly perhaps, we have defined mtelhggnce interms of
~—-— *. learning ability before estdblishing that there is a natural connectior.
Without really understandmg why, we measure lntelhgencc and learn-
- ing ability i in the same way: gauging the difference in performance
between nndlwduals who are following similar opportunities. Test
performance obviously depends on genetic/ maturational factors as
well as on experiential ones, but it is not clear how they can be
isolated. . - i
There are two major learning theories about the mlldly retarded
student: the “deveiopmental™ and the “difference” theories. (21) Ac-

cording to the developmental theory, the mildly retarded student’

passes through essentially the same cognitive levels as does the nor-
mal student, but at a slower rate. The difference theory holds, on the
other hand, that the mildly retarded student’s cognitive processes are

essentially different from the normal stddent’s—that the differenceisy

not just quantitative (rate of learning) but also qualitative (howonc ‘,_ .

leamns). There is no definitive study proving or dnsprovmg qt

theory; however, there are studies worth noting. ¢
Several of these studies involve language. According to J

Carroll, mental retardation provides a “slow motion pictus
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.child learns language in the same way as the normal <hild does—-
through the perception ofspatterns and classifications. t.anguage is

. defined as a code, a system of patterns. Hpwever, there have been nQ
definitive studies at this time thatexplore the role of language in the
development of thought for'the retarded. Until there is a more precise
understanding of the development of language in relation. to the
development of general cognitive skills, it will be difficult to decicle
whether or not retarded children learn qualitattvelv the same—as
long as language is used as the basis for intelligence testing.

In other studies there have been comparisons of the reading
abilities of mildly retarded students with normal mental age-mates.
(45) The critical defigiency of the mildly ret2rded wasnot in their level
of abstraction but rather in their verbal perfor.nancs. Studies have
also shown the mildly retarded student capable of significant creative
thought. (34) Others have shown that a mildly retarded student’s
attention span can be increased. ‘43)

In the area of intelligence performance-level and capacity, it is dif-
ficult for anyofle to speak with deep assuredness. Findings from
research have been growing rapidly in recent years, but to approach

" the isstes. adequately and comprehensively, anthropologists,
educators, geneticists, psychiatrists, and psychologists all must
necessarily be involved. So progress is slow and cumbersome.

-
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Teacher Education S

Despite the attention given to learming theory, our present inability
to account for hun.in needs and diversity remains paramount.’
Research has shown that of those people who fall between the ex-
tremes of {Q-fevels;it-is-impossible-to predict their individual social
adaptability. (35) We continue to define normalcy in terms of in-
«tellect, and yet we know that both normals and subnormals can
equally well find acceptable social roles if they are not deterredby
socigty. ‘Timply. put, society needs to help the mildly retardeéd to
adapt. . £ 0 ’

Better teacher education is odfe way to refocus the teaching of the
mildly retar€d. That the competengies of special educators will
benefit all edktcators is nota new idea. The f. ollowing statementypy the .

National b‘t{:iety or the Study of Education Was made in 1950:
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. .the methods which have been develoﬂed for exceptional -
childrefi have'yiglded gratifying results in, the education of al}
children. ...We leamn about the “normal™ from the “abnor-
mal." (30)° > " NN o

Just as our knowledge of the learning process has incaeaSed bya
" study of the retarded, so has our general teachmg chnology grown
“'to fhe benefit of all classroom sjtuations. .. . s n
Ideas for teacher educatisn a enumerous Some feel.that special
edpcauon courses should be offered--more widely or. the un-
dergraduate levél to expose a greater. number of prospective teachers
to the many technologles utilized in this field. Special education
shoyld have a great deal of practical l:mphasn.s on methods <sobserva-
tion and,demonstration; and student teaching. Basic child develop-
ment courses are essential. Practice teachmg on a one-to-one basis
wil} help the education student achi ge a greater awareness of *Ql-

., teaching process. It can also glve the futu:‘ctea&wradeepergensltxvn-
. ty to student m\uvanon and interests. Inadditionto all these sckool®
oriented activities, community work should be considered. Workirng
directly in the‘commumty outside the teacher-education school is
another way to become sensmve to the chiid’sanseds. /
The behavioral technique of teaching the mildly retarded ghou d be
‘examined as a way to help the student secure essential academic and
social behavnoﬁa{ﬁccordmg to Sidney W, Bijou. who bases his
opinion on the research of the last 45 years, classes following
the behaviora! thcdel should include the following specific features:
1.) a motivational plan based-on positive reinforcements, 2.) pro-
grammed instruction in the major academic subjects, and.3.) teach-
ers able to make the classroom environment conducive to academic
achievement as well as a pleasant, enj? able,place to be* (4) Fore-
mgst in Bijou's thinking is that the Same pl’ nciples of behavior
apply to the development of all peopm—retarded nermal and
. gifted.

*

the education studens, Teachers of the mildly retarded must remfin in
touch w:th all dcvelopments involying COgmuon and, l?’rmng

theories.~
Ideally; teachqrs wanttojimpart a knoWledgé that the student will
beabletograsp ahd find useful forliving. Themore congrucnt the e"

dividual differences and 4 more personai understand!hg of the -

Finally, behavloral aM biomedical research at universities should .
not be isolated from the technological research being carn‘ﬁ out by. -

o 17'.
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pectauons of teachers and students, the more easily learning willtake
,blace. The “consistency hypothesls shows that just as curriear,
" physical,” and psychologicak environments of the schozi operate
together, sodo school, home, and peer environment=.( 16) A set of ex-
pectations that reconcile conflict betweer Zue retarded student at
® schoof and ghe student outside <i.ocl gbviously has not been
. developed. But if learning g isto cake place, the mildly retarded student
must not have a sensé ‘of gross personal i dequacy In working
toward the goal of tq:hcr-student congiience, teacher edugation’
- shouid stregs that there isa contmudus line along which al r
bemgr have l;ceforq;rsona)grauf uomand fulfillment, Follow-
<F mg ase accounts o(_how ome sghools any ;pn‘nunmcs arf attempt-
:,  ing #o improve the self-cd’n‘egt)f the mild[iretarded student.
| i’"« z-.’ ) ” ‘\/ S v " }‘:
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Curriculum and (ns‘truct}on <

L1

i r 31y retarded students. It is wat clear whclﬁ‘ér special classes cost
| o operates.than do‘ mamstreamlng the integrating of
e ’ acxl;u [ Efficacy studigs onspecial educatiorf classes are for the
© « most part f oncluswejﬁce they do'got réhlly té]l usabout the effects.
of&pecxal placement off'the student. Furthermore, the evidence isun-

interprétatle because thege is no generaf agreement 8n what coil-

specihl education classes adjust beter persSMlly and sdcially than
those in integrated facilitjes. (44) )

‘The natyre of curri¢ulum also varies among teachers. In the past

. mildly retarded students—like al’students—have been lumped into

‘along !ﬁe lines * of posmvely defufed alternative instructional
* ptograms. Studems. for examplé, could ny ‘guped according to the
d|ﬁercnt ways they learn to read current evenys. (38)
‘e ategorical designations, Slich as E
of educational problems butare oflitgle help in setting up educational
programs. (37)

18 , .

There.fls muchdlsagrcemem about special education classes for °

)smute he-needs and gdhls for-the, mildly refarded student (31)
Studjes contradict one another as tp whethe¥gor not students in

groups based on 1.Q. It might be well to restructure curricula -

,dyslexia, etc., are the labels '
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+ Robert H. Bruininks examinés three justifications for special
education—homogeneous grouping, unique gurriculum -and special- ‘ :
ly trained teachers. (7) Homogeneousgrouping hasbeen considereda . .
‘way to minimize 1Q differenoessmon“g students in a.‘cla§s.;, Unfor-
tunately, grouping by 1Q has led schools to consider mental refarda- *
“tion as a cause.of the student's problem rather than an indication of it.

Still worse, people who have advocated grouping by 1Q assumed that

those with similar 1Q’s would have similar behavioral cha.rac(eristics. M
Bruininks concludes: ¢ \

v
b4

No available eviden::;,suppons the contention that speéial
classes irficlude-children exliib'i\ing simifar educatienal needs, or -
* thatsuch p ents lead to greater individualizationof instruc- -
tion. Usforgunately, the assumption that thildren with similar
intelligencd quotients also resemble each other closer on other Lt
* behavioral characteristics was seldom qtlestioned inthe dcv;lg;;- .
, mentand implementation of pfog'fams.' TR :

, . ot %, 4
Accurding to Bruininks, the two "o’tﬁér justifications, Gnique e
cugriculum and specially trained teachers, show a similar insensitivity  ja
tgthe real needs of the student. Bruininks cites research to shew that
" neither one is“a factor in helping special education méet the needs of- .
“the mildly retarded student. Before special education programs are .
developed in the future, these traditional three justifications sl‘!}uld
be verified. . \,

o~
A

Bruininks believes that by applying two majqr philogophical alter-
natives, normalization and individualizafion’ ion programs
* for the mildly retarded gan be greatly improved. (7) Normalization

was developed ilStndinavid; jt seeks to expose the mildly retarded
Student to 4 dafl tine that is as normey as possible: The Nor-
malization Law, passed-by the Swedtsh parli;lmentin 1968, was afirst
of its kind. Intgrestingly’encugh, it was dridlfsed and lokbjed into law
by a group of parents wh' were dissatisﬁeﬁwi»h current lpws, Their
draft, and the subseyiient taw, would grant certain rights to al[‘
Swedish citizens as soon as they are capable of receiving them. These
rights are importankgnough to be listed in fulland they follow on'the
next page. To what eitcﬁnt U.S.schools respect these “rights™ would
be the subject of an“inbgcresti{g % . ¥
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The right to a normal rhiythm of day.
The right to a normal routine of life.
The right to a normal rhythm of year. .
The right to a normal developmental experience

of the life cycle.
The right to,decide and choose for oneself.
The right to livg . . . in a bisexual world. -
.Thefright to normal economic standarde. )
The right o live, wotk, and play in what is

deemed normal and humane for that society. (32) .

& -

kY

lndlvndualu'auon aims to acyust each program of study asdosely
as posslble to the unique and individual needs of each student. It i is'a
way of achieving normalization. Appropnateicurnculum and in-
struction are provided for the student through emphasmng nor--
malization and individuaiization in program devclopm\-.nt

. Y

.

The Madison'School Plan in Santa Monicg, ‘California, is an ex-
ample of normalization. (47) This plan enables the frez flow of b
students between regular classes and the specialclassroom (“learning
center”) %he plan eliminates traditional dual grouping except for ad-
ministrative purposes. It also coordinates into the student’s educa-
tion a continual assessment of the problem areas that the mildly
retarded student. cncounters,;n the regular clas§room. Rather than
Jbeirig labeléd, the mildly retarded are considered to be learners in
various stages of preparation for re-entry into resular classrooms.

f‘ * . \.,

The MimosaC ottage Project in Parsons, Kansas, prepares retard-
ed chilgren and youth fot normal community life by stressing an in-
dmduahied ap,moach to instruction. (11) As a result of the int 2nsive
pf'rsoml care ard resldenual,cottage, these students(for the most part
mild ly,retarded) n co\n° tolivein a'normai community ina normal
way. Few of jhem were moderately or severely retarded, yet due to
personal depnvauon their, adaptability sk.ls were below the level of
ind p&ndent living. For this reason thechildren and youth in this pro-

"ject were npt in contact with“normals as in The Madison’ Plan.
However, through individgalized learning-—ii.uch of it achieved by

programmied instruction—they were eventually able tojoinsociety. r
. ; : ) ’l .
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.Diagnosis- ‘. ) T
‘ Proper diagnosis of the student is anessentia) partof anv program .
- , }Mmudgemcms at thid stage can be disastrous. The student when
suspected of being mildly retard"d is usually diagnosed in sevegpl =
L gencral argas, including the following: A (‘
Perceptual skills  * : L, A ;
Learning .
Cognitive skills ' . AR
. Personahty v ) ’ e
Social character
. Physical coordination -
Because diagnosing the mildly retarded student’s needs has such an
imporiant influence on the student’ seducation, large school systems &
should have diagnostic prescriptive teachers. The ultimate-purpose of
these teachers’ work is to link remedial specialists. Because no one .
profession or discipline contains all the expertise and knowledge
. needed for an adequate dmgnosts‘ no diagnosis can ever be con;
sidered final. (50) Another reason no diagnosis tan ever be con- .
e sidered final is that in the healthy school environmeriteach student is. .
' consmmlyﬂcarmng and, therefore, constantly changing and evolving.
For this reason clinical teaching requires that teachers become better
" acquainted with testmg so that they can_identify’ right in the
ciassroom the areas which are most critical to the student. In effect,
. diagnostic clinical teaching offers a means fortheteacher to look for
learning differences as#my develop in the classroom itself. (42) The
homugeneous class never really did exist because there has always ,
been wide variation gmong students in a single class. Educational .
diagnesis is geared for this diversity and is perhaps a more sengjtive -
method of examination since dnagnosns can occur in an actual 1é4rn’ .
Ing sctting. ‘ '
As a result of the court decisionsin the early 1970's, the burden of “
proving a student t®te retarded lies with the school systgm. This is
not a simple task. Research findings in each of the six major
. . diagnoStic areas are far from definitive - as the section on the learn-
ing process indicates. Furthermore it is clear that o the mildly
retarded there arg Same arcas where there exist no instguments for
assessmenf These areas for Donald L. McMillan are the following;
1) expectation of failure. 2) tendency to decrease effort followmg .
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" failure, and 3)_dependency on external rather thah oninternal rein- |’
forcements. (fmabﬂﬁy&om&suwmeséafeas—m rough-
aess in measwying others, lead$ many educatoré to consider’
mainstreaming? or”normalization, as a way of ensuring adequate
educatiop for all. t L
The study of tests has continued since Alfred Binelt flrst devel‘bpcd
an intelligerice test in 1905 and is by no means msoTved Milton V.&* L
Wiseland classifiesthe tests used t ay, gives reasonsforselecun the
various types of tests~and elaborates on their unique valitlities. (81),
His study is a thorough review of the many intelligence te. \)t:yd'/f
useful study for the educator-diagnostician. It is also of impottance

. 14

.to alt teachers. At the heart of the ?omroversy ovet th:/ahdlty of

tests 1s how better ways can be found to place the studen’ in thk ap-

'propnate classroom setting. .

o he mildly retarded have the right to an education which will hclp
them develop in ' three areas: 1) copnitive, 2) affective. and
3) vocational. The cognitive development of the ml’tﬂy retarded
should be pursued despite the disagreement on how sticents farn. In
géneral t¥ mildly retarded are capable 8f learning enough math and
reading to lead a normal life. Frequently, specxal classes have falled’
because they have focused on cognitive variatles to the exclusion of
the other two areas --affective and ocational. Desgite the methods
of assessment and types of curricula.that have been developed, ldpn- \
tlfymg and measuring the affective development of ‘the stude .
remains extremely elusive for the diagnostician. The affective
concerns the emotional and social growth of the student hd i Is.exe

_ clusively related to the conCept of self and, ultimately, tb learning , .
itself. The vodational development of the’ mildly retarded should be *

the least ambiguous part of their education, They need to learn job
skills for adult'life. There have been no studies showmg’the mildly
retarded as a group to be uncooperative or irrespongible in their jobs.
Findings from The President's Committee,on Employment of :he
Handncapped suggest the opposite.
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Those Who H‘gl‘p i
*The Teacher ’ '

Mildly retarded students, as well as some others, have frequently
experienced educational situations which have allowed for little, if
any, success. Failure very often prevails. As a result the temptation to
seek any fulfilling esteem model at all has led to criminal behavior
and, hence, to detention in correctional institutions. Teachers have
an immense responsibility>in fostering the healthy growth of their
students-in the classroom. _

The growth of students is also affected in an important way By the
total school environment. For this reason, the teacher should be.ac-

quainted with the Other aspects of school life and how they influence

the total student.

For.example, what are the student's opportunities to participatein
extracurricular activities, such as athletics? Is the otherwise qualified
retarded student. discouraged from varsity sports? What sort of
feelings do ‘administrators and counselors project? Are there paid
paraprofessional aides qualified to work with the mildly retarded?
Their extra help cam contribute enormously to the teacher's in-
dividualizing efforts. Extra care should be taken in selecting curricula
for the mildly retarded. To compensatefor their learning at a slower
rate, thecurriculum should be directed to more specific goals thatare
clearly related to thf community outside the classroom.

.The Administrator

Administrators have a role of obvious importance in the education
of the retarded student. It isfrequently administrators who have the
final authority on making school policy concetning matenals.
methods, ‘and curriculum altemmatives. Many problems retarded
students face in school that seem inherent in the system and therefore
unsolvable can be resolved with the proper administration. For ex-
ample, a school that stresses group competition to the exclusion of ip-
dividualized progress and evaluation is not suitable for many slow
learners as well as normal but nonagressive ones. To alleviate con-
flict like this, administrators might be encouraged to examine the
value structure underlying their school. In this way needed change
could be initiated at the decision-making level of the system itself.
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Outside the school, there are many ways the mildly retarded stu-
dent can be helped. The teacher should be acquainted w;th them.
Much of the studert's selt-esteem that is v ital 1o classroom learmng
must m lirge part be nurtdred outside the school after school hours.
The teacher can and should have an influence 1n this.

Games and art can enhance students’ learning by making them
morc confident, more interested in learmng and hving. Frequently
these learniog activities are offefed in community centers that’are
opetated either by government or parent groups. Dance is one learf~

. ngactivity that has beerfused quite succ:essfully in the past. (9) A ma-
jot reasort for jts success is,that it’ involves several disciplines
simultancously and. therefore, engages the total person. It offers a
constructive way to chiannel conflict and hostitity. Byrencouraging
self=expression, ddncc shows mildly retarded students - semetimes
tor the first time in their lives—the pleasure of involvement with

. others. With self-awareness comes awareness of others. Healthy,

joyful attitudes which arc fostered in creative movement classes can
help children in subsequent years at school It is harder to |nvolv
older students 1n dince than younger ones, However, if they. can be-
shiown the matunty of the activity, many hesitations may be over-
come. Play acting. music, athletics- all constituent parts of creative’
movement can be pursued separately with equal success in the

community., - ’ ' -0

Games dnd crafts are other actwvities available in the community.

Many cducatbrs feel that games can help students learn to develop

judgemients of themselves and others. (18) Games also give students
the experience of helping othédrs and. thereby, provide students the

means t6 fedrn impertant social skills. Another educator writes that *

gameos are particularly suited for the mildly retarded as gamesemploy ©
répetitiveness, detiniteness, and slmple vocabulary. (41) gamcs in
this sense not only encourage learmng and conceptual development
but also help reheve a student's anxiety in the communily or school.
Role playing 1s widely used in school systems. lt is an especi:}lly
valuable means of learning as itcan connect classroom activities wnh
similar corpmunity *activities. te
The educator should keep in mind that these learning activities in _
the community facilitate the development of heakthy selfsconcepys for

all students at all levels of functioning not only.for the retarded or
3 f '

a

o + ~

. ’
,

i

.. \ . : Tor M

»

&

‘

*

»

v

-




handicapped. All students, regardless of diagnoses, need 2 balanée of
expressive and cognitive activities to.attaina positive sense of seif. As
previously mentioned in thigreport. research has begun to determine .
that each person is a composite oficognitive, affective, and manual -
skills who possesses at least a modicum of each. The contributions
~ that learning activities such as games and role pl.\ymg'make to the i
_whole person should be understood by 3 educators: ! ;
. Teachers can encourage positive attitudes toward the mlldly\
retarded student on the par of other professionalsin the community.
One study shows that many obstetricians and pediatricians need to
deal more skillfully, with the emotiorial crises that frequently ariseina
famly when a child is ﬁrst identified as retarded. Posmve attitudes
need to bégin the day that identification js made’ much of this
depends on the doctor's approach. Physicians need to become °
more familiar with the edgcational and social services available for
the future developmem of the chlld, (22) 2 '

-~

-The Pareml T = C
of crmca‘l lmportance to the chnld‘s human dcvelopment is each _
parent sattitude toward mental redrdau()n Someumes teacher vnsnts
to the home or to a parent’s place,of work are ncccssary as a'starter.
Many parents unconsc\ously resent thcnr chlld and d&m understand, . -
the nature and charaeteristics of retardation. Asva consequeice,
‘parents like thiscan be overprotective, with the resulmfkeepmgthenr K
chiid at an infantile level of dependéncy as a way of compensation.
. ° The child, on the other nand can sense the parcht’s latenPhoshhty
-and can respond ambwalently and at times with ungrednctable
rashness, which only further exacerbates the hostnlnty am{ mis-
understanding on both s des. Teacher reports show that parénts“at-
*titudes reflect that of the community at la&ge Although they may
‘have grea,tcr f.xmﬁxanty parents may got havea greater understand-
s . ing ofthe situation. * i PR
+ Teachers should expect parents to be defenswe when’ aporoached v
If possible, teachers could do a gréat service by organi..ng parent
studv-groups There ate inany questions parents will have;and many
will involve specna'i' Itnowldgc such as appropriateness of
.. curriculum, job placement, < ‘nancial aid, an@the whereaboufs of ad-
vocacy groups. The National Special Education Information Center,
Washmgwn. DC.,is a p’ro;ect of the U.S. Office of Education;
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Bureau of the Handicapped. It has established regional centers
throughout the rhtiont_ "elp parentsfind services fot their children.
Sometimes the,student should live away from home. In the past
there have been-"s!and there still are—residential institutions for the
. mildly retarded. It is essential that these institutions prepare the stu-
* dent for a notmal life and for_ge-entry into society. In recent years,
* group homss and half-way houses have beconxx?‘more common.
Ideally they should help the student leatn to live with others in an at-
" mosphere of mutual respect, which ofien is tragically missing in the
child's natural home. Group homes are all-over the country. The
National Associatiow for Retarded Citizens has published a booklet
‘giving guidelines for residential alternatives. (29) b

-
< -

The Employer ‘ . . o
" Many mildly retarded students are aware of the hostility they will
face in the world of work: They knowfrom visits to shops that
merchants frequently look or thém with uncertainty and distrust. *
» These students can easily come to.consider employment an unlikely
prospect;and need the assurance that someone is following them
through in their search for employmerit. Unfortunately, parents fre-
quently do notsknow what resources are available to assist their
“child's job search. T . e
. "Schools should hdve gliidance counselors who serve as a link
f between classroom teachers and work_-sufdy specialists. To succeed,
 this prdcess must:be totally coordinated. The President’siCommittee
' on Employment of the Handigapped, Washington,D.£., has state
'+ _contact representatives throughout the nation for further assistance.
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_Conclusion : - ‘

The quality of tearning in the classrodm is what diregtly conceras

buch teacher. Théleatnjng process, like-the student, can only be un-
",dexstgmd ih its-fotality. R.escé.'rch on the mildly retardeqd student
enecessarily ipyolves gne teacher in-both thegretical and socio-

- cnvimpmenml gﬁqems. somt of which may tfe'unfa!ni!iar territory.

> Y The work uf the tdacher is immense, butina f:’.al sense its final me#n
will vmly, be realized when it su“cce(edséin"involving the entiYe,
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%" LISTENING TO.THE STUDENT

) o Thg truisms are many: the mildly retarded student needs help and
. understanding: the student_doesa’t need sympathy, just the equal
- % chancefor a normal, generagveadulthood Studlesdocumentmgthe\

+nged and plight of the mildly retarded are all too familiar. But it is
equally important tp sec these students in situations where they'have
" demungtrated d\gmty and courage, even in times of great stress and
penl. Robert Perske citeg incidents when the mﬂdly retarded )lave ex-

- hibited-guperior quilities of heroism and altryism. (33)
K Annc Marie Henshel has studied the mildly retarded in an instruc-
* tive way. (16) She has recorded their voices.talking about their
“retarded” condition. He¢len and Clark. both young adults classified
as mildly retarded. are twoamong those shei lnterwe wed, Theaccount

spcaks fos them.

1 ' ’

- . s
Helen ’ - ‘ 5
4 < “\\'-./ * ) ~
The main problem that she [Helen] oncountered, which she
belabored throughout the interviews, was that the label“Special Ed.”
placed her in an unacceptable category. How do other students know
oa who is in Special Education? “They change classes when the bell
rings, and they have different classes. you know. And when you go
out in the hall and get a drink of water,2hey can't help but know
.where you come from. They have one class for us and one class for.
brain-damaged . . . they know where you come from.” The inception
of all problems: high visibility. Then the reactions of the other
v students. that i1s. the normals: “Someone says. ‘Hello, stupid,’ and
they sav. ‘Sce that girl over theres she is Special Ed." Not only were
they called *Special E.” and “stupid.” butalso “mentalretardates,” a
label which she totally rejected. They could have called her anything
but that! And the vicious circle kept spinning: *1 like Kathy, but all
the others. they don't like me. They don't want to be seen with me
‘cause *Sheis in Speciai £d.’ or something like that. People, they don't
like Special Ld. people. and they don't want to be with them.” Inad-
dition to the stigma and the rejection, there was also the danger of
delinquency. As she ‘explained: “They'll come up and say, ‘Hey,
Speaial EA.” and if they do that, I'll just pop off and hit her.” And she
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went on to detail «ome fights in which she had been mvolved Helenis
thus terribly conscious of her Joblems: extremely lucid. she has
figured out all the painful angks.
ttt‘t‘ttt‘ I
And at the time of the third tnterview, when she was living at the
haltway house, she spoke of one <f her school friends: " Well, she'd tell
youw. .. what she thinks: you know, that I'm not really retarded.”
Although Helen often uttered the terrible wosds "mental retardate,”
she rejécts the relevance of the label for herself: the others may be
rcturdu.t'e:s, but she is not. Obviously, anyone so labeled by fellow
students would have doubts; Helen has doubts, too. She wonders . . .
»but nd The reality 1s too terrible to accept. .
L Clark
Ensconced in a stable and quite independent life style, Clark seems
well situated and fairly content He assesses himself objectively and
positively: ‘Well, | get along with evervbedy. 1 make friends. I'm

pretty good, I mean, you know. We all have our ways. We have our ]

g(md ways and bad ways. “4 He does become annoyed by his aunt’s
constant fear that he will make a poor decision: he has even kept the
ideir of moving.to Califorma from her becadise he 1s sure she would
fret and worry. She was, at the time of the interviews, nagging him
because she thought he’was_ planning to move 1n with people who
“would lead me wrong. But - know that, | ain’t going to move in, you
hnuw, with the wrong people.’l know that.” As further testimony to
Clark’s good sense and easygoing but determined nature, we offer
this quote:" I'll bisten to an older person, you know, they know better

tha.« I do, but] can make my own decistons. | know what's right and
wrong Well, they don’t sec gnite Ilke I do, butif | make up my mind
to do something I'm going to do it."
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